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Abstract
Purpose: Responsive educational approaches focus on a set of well-designed practises 
intended to create engaging, social cohesion, better knowledge outcomes and excellent students 
experience. Therefore, this article engages in the discourse of the intersection of psych-
sociology of learning and student’s engagement, connected to the sense of belonging and 
theory of planned behaviour (TPB). 
Methodology: By applying an ethnographic approach and interview of 45 international 
students from three UK business schools, it proposes that a sense of ‘belongingness’ is a 
prerequisite for learning, personal and professional development. Due to the exploratory nature 
of the subject, the use of qualitative methodology turned out to be particularly useful. Indeed, 
the conduct of in-depth semi-structured interviews, participative observation enabled us to 
access perceptions of students and compare different points of view. 
Findings: The findings indicate that international students measure their experience by ‘sense 
of belonging’, integration and engagement on many interrelated and influential factors. English 
proficiency and employability skills are major concerns. The kinds of support students received 
and the quality of feedback from tutors is important for International studies integration and 
sense of belonging. 
Originality: The findings of the critical elements of the engagement and experience of 
international students have both policy and practical implications given the high demand for 
UK universities by foreign students. Although, this article is based on findings from UK higher 
education institutions (HEIs), the insights are of relevance to many countries such as Australia, 
Canada, Germany, France and the US who have a significant proportion of overseas students.
Keywords: Sense of Belonging; Student Engagement; Student Experience; Teaching and 
Learning Pedagogy; International Students.
Introduction
The ongoing relationship between educational institutions and their students is nicely captured 
by the notion of student engagement and experience (Bernardo, Butcher & Howard, 2012; 
Kyriakidesa, Stylianou & Menon, 2019). International students studying at higher education 
institutions (HEIs) in different countries experience challenges as they adjust to new 
environments (Rivas, Burke & Hale, 2019). Hence, there is an increasing focus on student 
experience and improving engagement as a central goal of effective pedagogy (Dunbar & 
Carter, 2017). Students enrol in higher education to gain subject or discipline knowledge to 
achieve social and economic benefits (Samier, 2015). To help them achieve these requires “a 
teaching approach which begins to satisfy simultaneously a tacit demand for content, for the 
understanding of content, for relevance and applicability of that content …” (Zepke, 2013: 99). 
How students engage with their studies has become an interesting area of research in 
recent times (Chrystal & Mwangi, 2016; García, Garza & Yeaton-Hromada, 2019; Tang, 
Collier & Witt, 2018). Therefore, research into student engagement and factors supporting or 
hampering the learning outcomes of students or what encourages passive learning is required 
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to guide the curriculum development and teaching practices (Nind & Lewthwaite 2018). Of 
course, student development is an all‐embracing concept that involves research focusing on 
students from recruitment to placement (Machado et al., 2011). Also, Students’ conceptions of 
teaching and assessment have been shown to relate significantly to academic performance 
(Flores et al., 2019; Tang, Collier & Witt, 2018).
It appears that for students who cross boundaries between practice and academic 
placements, a sense of ‘belongingness’ is a prerequisite for learning for personal and 
professi nal development (Dunbar & Carter, 2017; Gillen-O’Neel, 2019). Rather than looking 
at the perceptions that students have of their learning, useful though these are, this article 
evaluates students’ engagement to offer new ways of understanding the experiences of 
international students. This is crucial since enhancing graduate knowledge, skills and 
employability is a priority for many stakeholders (Alvarez-Gonza´lez et al., 2017). Drawing on 
Ajzen (1991) theory of planned behaviour (TPB), this study argues that engagement occurs in 
psychosocial space and cognitive structures (Heuer & Kolvereid, 2014) formed by the complex 
interaction of student and learning environment, within which the student experiences higher 
education. 
Most research on the sense of belonging in higher education has relied upon between-
person correlations (Gillen-O’Neel, 2019; García, Garza & Yeaton-Hromada, 2019). In the 
current study, an ethnographic approach is preferred that enables the identification, observation 
and interview of 45 international postgraduate students (from 12 countries outside the 
European region) from three UK business schools. The rationale for focusing on international 
students is that despite the growing numbers of international students into Australia, Canada, 
UK and the US, studies focusing on foreign students are limited (Courtois & Veiga 2019; 
García, Garza & Yeaton-Hromada, 2019; Tang, Collier & Witt, 2018; Chrystal & Mwangi, 
2016). More so, the shifts in funding and a worldwide trend towards ‘marketizing’ higher 
education have led to a new emphasis on the quality of students’ experience (Staddon & 
Standish, 2013). In the UK, this trend finds its strongest expression since the government 
embarked on increasing tuition fees and student choice so that students themselves become the 
drivers of higher education (Staddon & Standish 2013, p.10). 
In what follows, this article explores the broader context of higher education 
highlighting the impact of the quality of teaching and learning, implementation of teaching and 
students’ experience. This is followed by a discussion on sense of belongings, planned 
behaviour, methodology, the findings, analysis and conclusi n.
Teaching Quality and Learning outcomes
Some studies describe the importance of psychosocial learning environments in education, and 
how these can help achieve environmental learning goals (Ormond & Zandvliet, 2014). Indeed, 
quality of learning in higher education involves a variety of interacting variables – teachers, 
learners, subject matter (content) and learning–teaching processes (pedagogy) – operating in 
dynamic yet connected networks (Zepke, 2013). Instructors’ teaching styles in higher education 
are an issue of major importance because these interactions affect students’ self-perceptions, 
involvement, and achievement (González et al., 2018). In their study, Zepke and Leach 
(2010) develop a conceptual organizer for student engagement that consists of four 
perspectives: student motivation; transactions between teachers and students; institutional 
support; and engagement for active citizenship.
It appears that in comparison to teaching, research excellence and impact dominate the 
higher education agenda, particularly concerning how the overall quality of HEIs is assessed, 
evaluated and teachers rewarded (Cadez, Dimovski & Groff 2017). Rata (2017) argues that the 
link between the way knowledge is structured and the way it is organised for teaching justifies 
instructional teaching as a more effective way to develop students' learning. The Higher 
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Education Academy (2015: 3) emphasizes that “embedding equality and diversity in the 
curriculum is the creating of learning, teaching and assessment environments and experiences 
that proactively eliminate discrimination, promote equality of opportunity and foster good 
relations in a manner that values, preserves and responds to diversity”. Also, there is evidence 
that student engagement – the student’s emotional, behavioural, and cognitive connection to 
their study has an important influence on student learning, retention and success (Gustafsson 
& Fagerberg, 2004).
Sense of Belongings, Student’s Engagement and Experience
Baumeister and Leary’s (1995) “belongingness hypothesis” proposed that belonging is a 
fundamental human motivation and, as such, it has positive affective and behavioral 
consequences (Gillen-O’Neel, 2019). Students’ sense of belonging (Hausmann, Schofield & 
Woods, 2007) and p ace belongingness’ are related to the attachment of an individual 
experience of a particular place and the extent to which they perceive themselves as being an 
integral part of a place (Dunbar & Carter, 2017). In their study Lampinen et al. (2018) list six 
categories of factors that foster a sense of belonging (open interaction, effective conversation 
culture, support and encouragement, common values, a shared vision of the work and its 
objectives and structure of leadership).  The importance of attachments to places has been 
articulated in the literature as significant in the development of self-identity and can determine 
how individuals associate place with an identity (Dunbar & Carter, 2017). The degree to which 
people can experience a sense of 'at-homeness' with a place is influenced by the depth of the 
relationship they develop (Dunbar & Carter, 2017).  
Gillen-O’Neel (2019) found that a sense of belonging was associated with all types of 
student engagement at both the person and the daily levels. The findings reveal that at the 
personal level students with a higher sense of belonging than their peers tended to also have 
higher emotional and behavioral engagement. It also found that at the daily level, regardless of 
students' typical sense of belonging, if they experienced a high sense of belonging on a 
particular day, their emotional and behavioral engagement on that same day tended to be higher 
than usual (Gillen-O’Neel, 2019). Although research has explored how in-class pedagogical 
practices affect student engagement and motivation, questions remain on several elements such 
as the impact of grading systems on academic motivation (Chamberlin, Yasué & Chiang, 
2018), feedback and how best to provide it to promote learning and the use of information and 
communication technology integration to increase student engagement (Vahedi, Zannella & 
Want, 2019). 
Previous studies measuring student's experiences have adapted students' surveys or 
reflective logs. As such some studies focus on reflection and the advantages that can be gained 
from the practice of reflection (Gustafsson & Fagerberg, 2004). Reflective practice, as a 
practice model, is generally espoused as a developmental process to empower practitioners to 
achieve and sustain effective practise (Gravett & Winstone, 2019; Flores et al. 2019; 
Chamberlin, Yasué & Chiang, 2018), hence we have adopted student’s reflection for this study, 
linked to planned behaviour to evaluate student learning experience.
Students’ generation of content has been advocated as a means of fostering deep 
learning and high levels of student’s engagement, leading to enhanced conceptual 
understanding (Doyle, Buckley & Whelan 2019). As such, instructors often incorporate self- 
and peer evaluations in students learning (Ohland et al., 2013). Also, there is considerable 
evidence that effective feedback leads to learning gains (Caton, Govan & Zahn 2018). 
Coaching, career counselling and internships are other elements that contribute to the student 
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experience by helping students develop relevant professional skills and soft skills, connect with 
professionals, and acclimate to the world of work (Nghia & Duyen, 2019). 
Theory of Planned Behaviour
The use of theory is imperative to enhancing our understanding of a certain phenomenon or 
element as it provides a useful basis to describe, explain and predict the phenomena (Hew et 
al., 2019). At the same time, higher education research is the resultant outcome of many 
disciplines, and higher education researchers use many borrowed concepts or theories which 
are then “filled” with content that pertains to the specificity of their research object 
(Szadkowski, 2019). Learning has traditionally been described as a change in behaviour or 
cognitive processes, with a focus on demonstrating a unidirectional transfer of a stable body of 
knowledge (Carvalho & Yeoman, 2018). The theory of planned behaviour (TPB) (initially 
developed by Ajzen (1991), focuses on attitudes, subjective norms and perceived behavioural 
control) seeks to understand intentions that can help measure actual individual behaviour. 
Cognitive structures can include an individual's underlying behaviour that can be influenced 
by information content (Krueger, 2009). 
In their study, Burns, Houser and Farris (2018), utilizes the TPB to examine an 
instructor confirmation-interaction model in the instructional communication context to 
discover a means by which instructors might cultivate positive student attitudes and increase 
beliefs that interactions with instructors would be beneficial in the future. Both perceptions of 
environmental factors (Shahab et al., 2018) and intentions as determinants of action are 
included in the theory of reasoned action and TPB developed by Ajzen & Fishbein (1980) 
which postulated that a person forms an intention to engage in certain behaviour. Arguably, 
intentions are indicators of how hard people are willing to try and how much effort they are 
willing to expend to act (Poulou & Norwich 2013). Therefore, intentions can be deemed as 
motivators of behaviour. There have been several studies on the elements of the TPB towards 
school completion, students’ academic attainment and as a cognitive predictor of action 
(Freeney & O'Connell 2013; Poulou & Norwich 2013). In this study, we adopt the TPB and 
use it to evaluate the engagement, behaviour and students’ learning outcomes. Using semi-
structured interviews, the research questions guiding this study focused on questions but not 
limited to;
 How has the teaching and learning adopted in the business schools enabled or not 
enabled a sense of belonging and the achievement of vital knowledge or skills?
 
 What were the strengths and weaknesses of some of the teaching methods and what 
engages or disengages students? 
 How have some of the teaching, activities and assignments enabled or not enabled the 
facilitation of learning, skills, career development and experience?
Methodology
Based on qualitative methods (Courtois & Veiga, 2019), this article draws on evidence from 
45 international postgraduate students from three Business schools in the UK between 2017 
and 2018 - chosen based on the authors’ institutions where access to students was given. We 
employed an ethnographic approach involving interviews, observations and field notes, as a 
way of recording the events and experiences (Van Maanen, 2011). Due to the exploratory 
nature of the subject, the use of qualitative methodology turned out to be particularly useful 
(Rahman et al., 2019). Indeed, the conduct of in-depth semi-structured interviews, participative 
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observation enabled us to access perceptions of students that were accessible only “from the 
inside” and compare different points of view, on questions that are not easily conceivable by 
quantitative method (Merino, Lavissie`re & Mandja´k, 2018).
Observations were made during three workshops per module (I hour x 3 sessions x 3 
modules), making a total of 9 hours observation for each selected business school. This adds 
up to a total of 27 hours observations from October 2017 to December 2018. During that time, 
the researchers also observed joint meetings of student’s group sessions from three selected 
modules. Also, 30 to 60 minutes long interviews were conducted with the students. The 
analysis in this paper is based on the interviews and observations. Also, three focus groups 
comprising 5 students each (total of 15 students) were undertaken as a means of validation and 
confirmation of the emerging data from interviews and observations. 
Although students were selected from the authors’ institutions, none of the authors was 
involved in observing and interviewing selected students from their institutions. This is to 
eliminate bias and maintain information quality. Also, we followed and observed the ethical 
process by selecting students or groups who freely volunteered to be observed and interviewed. 
Selected students and groups were asked to sign consent forms where the aims and objectives 
of the study were explained. Also, explained in the form, is that participation is voluntary and 
opportunity to withdraw from the study or interview is allowed at any time. Also, 
confidentiality and anonymity were guaranteed, and no sensitive information will be published. 
The students were assigned pseudonyms to preserve their anonymity. The ages of the students 
ranged from 22 to 30 years, and their nationality includes China, Nigeria, South Africa, India, 
Malaysia, Ghana, Vietnam, Hong Kong, Thailand, Japan, Kenya and South Korea. 
All the students interviewed have the experience of studying in the business school for 
at least nine months proceeding to the interview. The interviews were recorded and examined 
independently concerning phrases and sentences that characterised the critical research 
questions. Transcripts were coded using the qualitative data analysis software NVivo, which 
helped to identify and explore concepts and categories, trying to find the best fit or most 
plausible explanation for the relationship under study. To analyze the data, direct and typical 
quotations from the text responses were marked with an identification code concerning the 
research questions using ‘thematic analysis’ (Al-Mataani, Wainwright & Demirel, 2017) to 
identify dominant themes. 
The data analysis followed a robust and systematic process familiar with qualitative 
research as previously undertaken by scholars such as Al-Mataani et al. (2017). First, data were 
coded into main themes by assigning a word or phrase to each category as presented in the 
findings section. Second, through axial coding, data are put back together in new ways by 
making connections between themes.  In the third step, selective coding was performed through 
selecting illustrative quotes that matched the themes which formed the basis for our analysis, 
interpretation and discussion.
Findings and Analysis
Student Engagement and Learning Outcomes
The students interviewed provided an account of the depth of information and content of the 
programmes that they were enrolled in. Most of the students maintained that these were up to 
high standards as they anticipated. Some pointed to the visual content of the lectures and the 
virtual resources on the digital blackboard/portal that help students learn which is different 
from the approaches in their home countries. We are living in a modern age of visual and online 
communication. This development has partly been reflected in this study as some students 
stressed the importance of additional resources that support classroom learning as is 
exemplified in the following quotations;
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[….] I like how besides the availability of lecture and seminar resources provided by 
the tutors; extra or supplementary notes were also provided on the digital platforms to 
give additional guidance to help us understand more about the topics (R.02)
Most of the students noted that most of their teaching was supported with case studies during 
a follow-up seminar which helped them to understand the subjects better and how to tackle the 
assignments. It is not just enough to provide additional resources or visual resources; the quality 
should be of a high standard to contribute to higher knowledge and competencies. There have 
been previous studies based on understanding the behaviour and learning outcomes of students. 
Linked to Ajzen and Fishbein's TPB (1980) problem-based learning and virtual resources, 
information and communication technology integration can be effective methods of increasing 
student engagement and sense of belongings. Hence, there is recognition by students of the 
importance of teaching that enhances student's engagement and learning experience;
[….] I like the practical, creativity and reality aspect of some modules. The depth of 
information and contents of the programme is just right and exciting and well-
structured creating a positive learning environment (R.04).
English language proficiency is a major problem like the findings from Tang et al. (2018) on 
Chinese Students’ Perception of USA University life. International students are mainly non-
English speakers and come from countries where English is neither used to teach in primary, 
secondary schools and university levels. Hence, most of the students are expected to learn and 
pass the English language test within 6 months and up to one year before they are admitted to 
UK higher education. Hence, the ascent and speed of speeches in English become a barrier to 
many international students. Many of the students interviewed acknowledged that this is one 
of the challenges they face in learning in the UK higher education. Some of the participants 
noted that some tutors ignored the fact that many do not have the same English language 
competencies with home students during their teaching. 
International students not only have language barriers but also cultural shocks which 
impact on learning experiences and behaviours. From the interviews, it was evident that 
because of the cultural background of the students, many international students prefer to listen 
than ask questions in the class which is out of respect for the teachers. They prefer activities 
that allow them to interact with fellow students while the tutor moderate or offer advice when 
necessary;
[…] as a student who doesn't like attention, I tend to learn best by observing others and 
listening. The seminars and lectures where tutors would call out individual students to 
give their opinions in front of the class were the worst for me (R.03).
During the observations on the class activities and self-directed activities (group work), there 
was a noticeable difference between the level of engagement and interactions among 
international students according to nationalities. We observed that Chinese, Thailand and Hong 
Kong students tended to work more closely with each other and communicated effectively in 
their language when grouped and less when grouped with diverse nationalities. Whereas, 
Africans, India and Vietnamese students engaged and communicated effectively when grouped 
in multi-diverse nationalities. Also, during the observation, it was clear that groups which had 
home students were dominated by the English students while the others (like the Chinese) 
barely participated or engaged in the discussions. During the interviews, students were asked 
to explain the different and underlying causes of the differences in communications and 
interactions. From their responses, it was obvious that language was a major determinant factor 
(for the Chinese) and culture (for the Africans and Indians). Also, when asked which skills that 
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they felt they lacked most, and they want to improve, majority of the students identified writing, 
speaking and presentation skills as the skills they lack and want to improve;
[…] I have been receiving lower grades in all my coursework and the feedback always 
points to my weak communication (R. 029). 
Given that English is not my first language, I don’t think it is fair that foreign students 
like me be marked down due to the lack of communication as this puts the English 
students at an advantage over us” (R.037).
 
We asked the students to reflect and describe teaching and learning that they have undergone 
which had a positive or negative impact on their learning and sense of belonging. The students 
described some of the best practices that helped them to adapt to the teaching and learning 
environment and enabled them to excel. These types of responsive classroom approaches to 
teaching focus on a set of well-designed practises intended to create engaging classrooms and 
better learning outcomes. Some of the students suggested that emphasis should be on helping 
students to develop their knowledge that is developmentally responsive to their strengths, needs 
and weaknesses. Students liked;
[….] teaching that focused on practical activities and projects that enable students to 
research, discover and develop new knowledge (R.018).
Arguably, positive interactions between teachers and students could influence student 
behaviour and attitude. Many of the students emphasise that cordial interactions between tutor 
and student were vital towards their learning. Some point to best practices which influences 
students’ experience and learning outcomes such as the duration of lectures, introduction of 
interactive activities, stories and live cases. They point out that many students are unable to 
concentrate effectively on long hours teaching sessions; 
[…] my opinion, if possible, divide a two-hour lecture into two separate one-hour 
lectures and a one-hour workshop (R.01).  
Majority of the students interviewed identified seminars as one of the best forms of 
engagement;
My feeling is that the teaching methods worked well. I prefer the seminar which is more 
diverse and interactive (R.023)
I think workshops encourage more interactions, not only for the assessments but the 
chance to learn from fellow students and the tutor (R.06).
Seminars are understood to be a small group learning in which students and a tutor discuss 
information on a chosen topic that relates to the main topic of interest. They may be called 
something else such as tutorial classes or workshops. Seminars provide an opportunity to 
explore topics by discussion, and to identify and sort out any problems. Some tutors may use 
the opportunity to introduce new topics or explore previous issues. Most seminars last for an 
hour. Of course, the best teaching and learning strategies prepare learners to collaborate 
(Blackler & McDonald, 2000), a view that is shared by some of the students;
[….] I prefer the activities we did on some modules where we were divided into groups 
to list our thoughts onto paper and discuss it (R.09). 
I like group work as it enables me to see other viewpoints without the awkwardness of 
standing up in front of everyone and potentially making a fool of myself (R.011). 
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Of course, team working is another important skill that students need to develop during their 
studies. Indeed, humans are social beings, and our survival depends on working and living 
collaboratively (Baldwin, 2019). The more teamwork exhibited, the more opportunity exists 
for students to learn, collaborate and evaluate themselves;
[…] focus on teamwork, many businesses model and operations are organised in teams 
(R. 019).
In today's education, there is an increasing interest in the assessment framework. Grading alone 
does not sufficiently promote student learning. Some of the International students advocate for 
interactive assessments that allow voluntary participation rather than a compulsory assignment 
with no options to choose from. Some of the students offered suggestions on how to improve 
assessments, feedback, teaching and learning activities. Here are some examples of responses;  
[…] I would like to see more formative activities and assignments that do not contribute 
to module grade to allow me to experiment, make mistakes and learn from it (R.013). 
Feedback on assignments should be more detailed, to help International students 
realise what they lack and how to do better next assignment (R.031). 
Installing facilities that record lectures and post on the blackboard to enable students 
who struggle with teachers’ accents or miss classes to watch it will be beneficial for 
exam revision and personal study (R.023).
Some of the students stated that assignments should have focus and not too many instructions 
that lead to confusion. They proposed that tasks should be straightforward with explicit 
instructions to follow. Some of the students advocate having many options of assignment and 
coursework such that there will be 3 or 4 options to choose from;
[…] the options should have coursework activities that focus on developed and 
developing country context to enable international, and home students choose which 
option they have the knowledge and relevant to them [….] (R.013).  
 […] regarding the bad experience, I struggled with some assessment focusing only on 
Western contexts (R.44) 
[…] there is a need to tailor the academic requirement of home students different from 
International students, especially, projects and coursework (R.35).
 
Some of the students suggested pedagogical measures that encourage students to participate in 
activities such as the introduction of peer-assessments and reflective assignment because it 
motivates all students to contribute to completing a task and sharing knowledge. They pointed 
to best practices such as allocation of personal tutor and module evaluation processes which 
enable student’s opinion and feedback. Some advocated for the design of teaching that enables 
student’s creativity and thinking in the form of use of experiential and practical knowledge;  
I like real-life cases or evidence such as showing videos and games (R.45).
International students come from many different and diverse cultural backgrounds. Hence, 
English culture, values and behaviours are new to them. Teachers must adopt measures that 
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encourage equality and diversity and develop students' understanding of local culture and social 
knowledge to aide a sense of belongings; 
In addition to the demand for knowledge, I still want to integrate and experience the 
local culture and life. I hope that the university will be my second home (R.025). 
Student Experience
During the interview, students acknowledged the kinds of support they received from their 
faculties which provided a sense of belongings. Many of the participants point to best practices 
in which business faculties provide a lot of resources such as library support, digital resources, 
language support and one-to-one personal tutor support. However, some felt the teaching 
content could be a bit richer with information in some courses and focus on experiential 
teaching by offering real-life cases and activity. Some of the student's provided examples of 
some learning experiences and activities that enable students to develop knowledge and 
practical skills; 
[…] I liked speeches by a real-life entrepreneur as guest lecturers (R.38).
Yes, the excursion and industry visits to some companies was very exciting (R.42) 
[…] the tutor provided the opportunity for students to interact with local business 
people which made the experience very exciting (R.017). 
Besides expressing the best practices and not so good experiences during their studies, 
participants provided suggestions on how to promote ‘inclusive learning for all’ and improve 
international students’ sense of belongings. Some suggested that modules should be designed 
to incorporate practical activities that increase entrepreneurial spirits, such as allowing students 
to participate in corporate live-projects and practical not limited to paper case studies;
This my first time abroad as an international student. I study MSc in [….]. I have both 
good and bad experiences while studying at the University of [….] (R.05)
On the good experience, I gain more knowledge about my subject majors such as [….]. 
There were outstanding experiences from some modules that had field trips to visit 
events and attractions which increased my experience and understanding (R.05). 
On the negative side – I feel there were too many assignments and coursework which 
did not provide the opportunity for practice learning (R.05)
Some of the students suggested examples of Nudges that could be incorporated into learning 
activities such as activities that take students out of their comfort zone, competitions with 
rewards, networking (such as – free food or free pizza activities), student-led activities, no-
chair activities, outdoor activities, etc. Many students like to see more activity-based learning 
that is non-assessed that provide elements of creativity. Such group activities should enable 
diversity, intercultural learning and participation. It is expected that through the exchange of 
personnel with relevant professionals, students can gain a deeper understanding of the 
professional skills, ways of thinking, and cognition;
We often receive emails from the faculty about opportunities for part-time work and 
voluntary activities. This is great (R.043). 
I also hope that [….] can provide more opportunities for internships in local companies 
for International students (R.029).
Page 9 of 14 Journal of Global Responsibility
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
Journal of Global Responsibility
10
Discussion, Implication and Conclusion
Although the notions of quality of teaching are necessarily varied across disciplinary settings, 
studies show that the teaching methods and practices influence students' learning and 
engagement (Cadez et al., 2017; Fan, 2012; Henard & Roseveare, 2012). Hence, in this study, 
students’ experience and learning outcomes are seen as depending on many interrelated and 
influential factors. Our findings reveal that English language proficiency as a major challenge, 
especially for the Chinese, Hong Kong and Thailand students. Africa, Indians, Malaysia and 
Vietnamese were more concerned about the cultural differences. Students from various 
backgrounds highlighted the importance of engagement, feedback and the kinds of support 
students receive from teachers and faculties as critical factors to their overall experience and 
sense of belongi gs. Students from all backgrounds highlighted the importance of feedback 
from tutors and live activities as crucial to their engagement and sense of belongings. 
From the student’s perspectives, International students measure their experience by a 
sense of belongings, integration and engagement. Hence, HEIs must provide teaching methods 
and curricular and extracurricular activities which enable students to acquire knowledge, skills 
and experience required to succeed in the labour market. This study contributes to knowledge 
of what engages or disengages students or determines students behaviour and factors 
supporting or hampering the achievement of learning outcomes. Vahedi, Zannella and Want 
(2019) propose that information and communication technology integration can be an effective 
method of increasing student engagement. More so, the importance of faculty support, 
guidance and counselling has been emphasised in many studies (see, e.g. Christie, 2016) as 
crucial factors that contribute to a student’s experience – positively. 
Another contribution of this study is that it provides an opportunity for students to state 
their perspective voluntarily and freely. Of course, the demand for improvement in knowledge 
and skills are the main factors influencing the demand for overseas education by many 
international students. While many international students will continue to travel overseas for 
their education, they must be given opportunities to express their views on the issues and 
barriers that affect their learning and development. Therefore, more research is required to 
focus on examining the sense of belongings of students. If international Students experienced 
high disaffection of overseas’ education systems or methods, these could have implications on 
student recruitment and retention. Therefore, adequate educational practices and policies are 
required to improve international students’ experiences. 
Finally, the ethnographic approach was adopted in this study that enabled the 
observation and interview of 45 students from three UK business schools and a critical 
literature review. This approach allowed the authors to be immersed in the events settings, 
interacting, observing and questioning and undertaking the role of ‘observer and participant’ 
(Crowther, Orefice & Beard, 2018). Despite the strength of the qualitative methods, the 
validation process and richness of the data, there are limitations related to the size of the sample 
used in this study and the scope of the study. However, the insights are of relevance to offer 
critical knowledge about the experience and sense of belongings of international students and 
provide a very good foundation for future studies. 
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